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Executive Summary 
 
From September 2021 to December 2021, approximately 150 students from seven secondary schools (including one 
Pupil Referral Unit) took part in the Finish This... pilot project for secondary schools. Students and their teachers 
responded to a specially-commissioned operatic fragment which was left deliberately unfinished – with an invitation 
to “Finish This”. Students became ENO composers through the provision of a carefully planned series of lesson plans 
and resources that allowed music teachers to embark on a meaningful composition project with their students, based 
on sound worlds representing “Authority” and “Individualism” and a continuation of a storyline in which these two 
forces play against one another. The pieces created by the classes were submitted to ENO, and schools were then 

visited by ENO professionals to create recordings of their final pieces to mark the end of the project.    

The project worked with students of varying levels of musical experience; most teachers described their students’ 
general level of musical experience as “low” (60%), or “almost none” (20%) relative to others in their age group, while 
in one school the teacher rated their students’ level of musical experience as “high” (20%). All of the teachers taking 

part described their own level of musical experience as “high”. 

OVERALL IMPRESSIONS OF FINISH THIS...  

Teachers’ and students’ overall impressions of taking part were positive, with 100% of teachers reporting a positive 
and motivating experience for their students. “Positive. It is a unique project in terms of what it is asking the students 
to do, and has high expectations of them as musicians which gives them confidence.”  

80% of teachers said they would run the project again in their school “without hesitation” or “probably” while the 
remaining 20% said they would “possibly” run the project again in their school. Similarly, 80% of teachers said they 
would recommend the project to another school “without hesitation” or “probably” while the remaining 20% would 
“possibly” recommend the project to others. All schools indicated that they would pay a participation fee for either 
the project (excluding the final recording) or for the final recording as an optional add-on to a free project. 

MOST IMPORTANT ASPECTS OF PROJECT 

The most important aspects of the project were reported as: the opportunity for students to compose and explore 
their creativity; expression of students’ ideas and “things they care about” through music; exposure to new styles of 
music which sparked their imagination; the freedom students had to be creative within a structure: “Having a brief for 
pupils to work from and encouraging pupils to be creative.”; having a strong story/idea as the starting point that the 
students could identify with. 

STRUCTURE AND RESOURCES 

The structure and resources were judged to be strong aspects of the project, although modifications including a gap 
for planning time following the initial introductory CPD session were suggested for the secondary strand. The most 
helpful aspects of the structure were judged to be: the quality of the lesson plans, tips and video resources; well-
planned, step-by-step sequence of lessons: “It told us what we could stick to in the time frame”; and the flexibility of 
being able to adapt the lessons and “mix them up as you saw fit”. 

FLEXIBLE AND ACCESSIBLE 

While the project was structured as being delivered across a half term of weekly lessons, teachers had the freedom to 
adapt the delivery to their needs. In actual practice many teachers modified the timetable and “mixed up” the use of 
resources. This allowed schools to tailor their projects to the student groups and timeframes available to them. 
However, it should be noted that the flexibility was not utilised by all teachers. Some felt that they had to “stick to 
the brief”. Future rollouts should provide examples of how the project can be adapted to suit particular circumstances 
and needs. 

AREAS TO IMPROVE 

Teachers did not report major difficulties with any particular aspects of the project. The general areas of difficulty 
reported were in working with mixed-ability groups and differentiating to lower ability students; stylistic choices – 
students wanting to “break off and move into their own style” while the teacher felt they should be working “to the 
brief” (this is linked to improving an understanding of “what opera can be”); working with small participant groups – 
adaptations in the structure to accommodate the reality that many settings will not have a full class of students to 
work with throughout the project; and fine-tuning according to need: utilising case-study examples and illustrations 
of different delivery pathways (including a self-guided option for advanced students) so teachers are comfortable 
choosing a model that works for them and making adaptations. 

REFLECTING BACK 

The professional recording visit which marked the end of the project was an extremely important aspect for teachers 
and their students. It was rated as “Extremely Important – Integral to the Project” by 100% of the teachers who 
completed the survey. A challenge for ENO is to explore ways in which qualities of professional feedback and interaction 
which were valued by the schools can be maintained in a scaled-up online-only version.  



 

Finish This . . . Secondary Pilot Evaluation Report 2 

Contents 
Project Overview .............................................................................................. 3 

Aims and Objectives .................................................................................... 3 

Project Team for Secondary Strand .................................................................. 3 

Timeline ................................................................................................... 4 

Materials and Resources ................................................................................ 4 

Methodology ................................................................................................... 6 

Surveys .................................................................................................... 6 

Focus Groups ............................................................................................. 6 

Follow-up and Individual Conversations ............................................................. 6 

Characteristics of Participant Schools and Teachers .............................................. 6 

Findings ......................................................................................................... 9 

Overall Impression of Finish This . . . ................................................................... 9 

Students’ Experience of Finish This… ............................................................... 10 

Most Important Aspects of Project .................................................................. 12 

Creative Content ....................................................................................... 12 

Schools Creative Responses ........................................................................... 14 

Structure and Resources ............................................................................... 17 

Ease of Delivering Aspects of the Project .......................................................... 19 

Skills Development in Teachers ...................................................................... 20 

Different Approaches to Lesson Delivery ........................................................... 20 

Areas To Improve .......................................................................................... 21 

Project Timeframe ..................................................................................... 21 

Improvements to the Resources ...................................................................... 22 

Requests for Additional CPD .......................................................................... 23 

Additional Interactive Videos and Resources....................................................... 23 

Pupil Referral unit Experience .......................................................................... 23 

The Future .................................................................................................. 25 

Starting Piece ........................................................................................... 25 

Reflecting Back ......................................................................................... 26 

Cost ....................................................................................................... 27 

Celebration Event ...................................................................................... 28 

Meeting Project Objectives ................................................................................ 29 

Recommendations ........................................................................................... 30 

 



 

Finish This . . . Secondary Pilot Evaluation Report 3 

Project Overview  

 

Finish This…uses specially commissioned operatic works as a creative starting point to inspire 
students to create and produce their own music through an invitation to respond to, and resolve, 
unfinished artistic work. 

Accompanied by a package of bespoke resources and teacher CPD training, Finish This… 
empowers teachers to lead and deliver new approaches to music making in the classroom. The 
programme is closely aligned with the national curriculum and develops students’ composition 
and performance skills, introducing them to opera and new cultural experiences, whilst 
promoting creativity, collaboration and self-expression. 

The secondary version was aimed at students in Key stages 3 and 4 and was supported by learning 
resources linked to the GCSE syllabus. The project began with students exploring the newly-
commissioned composition Under the Same Sky by Jessie Maryon Davies through an introductory 
video.   

Under the Same Sky presents the story of an individual finding her voice amongst a larger, 
powerful group. We quickly get the impression that to be different or to express your own 
thoughts, would not be allowed. At the end of the piece the individual breaks free and is ready 
to address the crowd. But we leave the story unfinished and don’t know what happens next. The 
young participants are invited to become the composer, creating their own piece of music that 
uses the archetypes of ‘The Authority’ and ‘The disruptor’ and tell us what happens next.  

Utilising a series of exercises, educational videos and discussions which explored musical choices 
and techniques, the students developed two different sound worlds to create the contrasting 
characters of the voice of authority and the voice of disruption. They created their own piece 
of music in response to the piece to complete the work.  

Aims and Objectives 

• Students will access authentic, high-quality materials and resources to develop their 
musical listening and making skills, using opera as a starting point.  

• Students will develop skills in musical improvisation and composing and extend and 
develop musical ideas by drawing on a range of musical structures and techniques.  

• Students will engage and respond to an operatic piece of music, changing their 
perceptions of the art form.  

• Students will increase self-confidence and develop skills in order to play and perform 
confidently in an ensemble context. 

• Students will delve into the artistic process, looking at inspiration material for 
compositions, using their artistic decision making to take creative choices to collaborate 
creatively.  

• Teachers will feel empowered to use a creative toolkit of resources provided by ENO in 
the classroom. Increasing their confidence in delivering composition work and the 
opportunity for young people to create the best possible artistic outcome. 

 

Project Team for Secondary Strand 
• Poppy Harrison (Programme Manager, ENO Engage)  
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• Katy Robinson (Programme Coordinator, ENO Engage) 

• Jessie Maryon Davies (Composer, Librettist and Facilitator) 

• Chris Webb (Education Resource Writer) 

• Aleesha Nhandra (Illustrator) 

• Beth Warnock (Head of ENO Engage) 

Timeline  

September 2021  
Teachers attended a 90-minute online CPD session, led by composer Jessie Maryon Davies and 
ENO Staff (Poppy Harrison and Beth Warnock). The CPD introduced the programme aims and 
structure and then reviewed the lesson content and the accompanying video resources to give 
an insight into each lesson and associated exercises.  

September - November 2021 
Teachers delivered the package of lessons with their class in whatever time frame worked for 
them. Some teachers chose to deliver 1 lesson a week (for a 6-week project), and some opted 
to deliver all lessons over a few days intensively.  

Late November 2021 
Schools submitted their work to ENO in preparation for the December recording visits.  

December 2021 
ENO organised visits to each school to record their final pieces with professional sound engineers 
and musicians. 

January 2022 
Following the school submissions in December, Jessie Maryon Davies created a final commission 
using elements of each of the student submissions in a performance by professional musicians. 
A Finish This … album was created of the final pieces and the album was showcased across ENO 
platforms and sent to young people to share more widely.  
 
 

Materials and Resources 

The following resources were provided for schools.  

• Original composition film Under the Same Sky by Jessie Maryon Davies; 

• Original libretto for Under the Same Sky; 

• Student-facing Instructional Videos explaining the task and demonstrating musical 
techniques used when creating the piece.  

o Introductory video setting the composition task  
o Instrumentation video 
o Chord Sequence video 
o Melody video 
o Rhythm video  
o Harmony video 
o Polyrhythms video 
o Tempo video 
o Articulation video 
o Dynamics video 
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• CPD session for teachers lead by the composer Jessie Maryon Davies, providing them with 
project resources and an opportunity to ask questions.  

• Lesson Plans on how to deliver the project, which specifically address how to compose 
in a classroom  

• Student-facing Powerpoint presentaion, which contextualised the instructional videos 
with exercises to guide students through the group composition process. 
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Methodology 

 

Feedback for the Secondary School and PRU strand was collected via a combination of online 
surveys, focus groups, conversations with individuals, and material from filmed interviews.  

Surveys 

Teacher Survey 
The majority of data feeding into the evaluation was collected via an online survey distributed 
to teachers via Survey Monkey. The survey consisted of 59 questions (both qualitative and 
quantitative) in a range of formats designed to maintain interest and engagement across a large 
number of questions. The online survey was completed by 5 of the 7 teachers taking part (a 
response rate of 71%). One teacher completed only half the survey. 
 

Focus Groups 

Focus Group discussions were held for teachers and the artist team in order to gain more in-
depth feedback on key themes arising in the overall feedback.  

Two teachers took part in the teacher focus group which looked in more detail at response trends 
from the online teacher survey feedback. Teachers participating in the focus group self-selected 
to take part. The artist team focus group met following the preliminary analysis of the overall 
project feedback and focussed their discussion on key findings and recommendations for further 
project development. 

Student Focus Groups  
Student Focus Group sessions were led by the Secondary Strand Programme Manager in two 
schools in November 2021. Students were asked to respond to five “starter” questions and then 
elaborate on different aspects of their responses. 

Follow-up and Individual Conversations 

One teacher (from the Pupil Referral Unit) who wished to be included in the focus group but was 
unable to attend on the scheduled day was interviewed by telephone; informal conversations 
were also held with teachers during school observation visits by the Secondary strand project 
leader. Artists and teachers participating in the focus groups were invited to contribute further 
reflections by email following the focus groups. 

Characteristics of Participant Schools and Teachers 

Classes Taking Part 

• Eleven secondary school classes from seven schools (including one Pupil Referral Unit) 
took part in the Finish This . . . Secondary School pilot. The participating schools came 
from London, Liverpool and Luton. One school was a High School for Boys. Approximately 
180 secondary students took part in the pilot. 
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• The majority of secondary school participants were from Year 9 (70%), with 16% from 
Year 8, 12% from Year 10 and 2% from years 7 and 11 combined. (One school ran the 
project as a mixed-age club with 15 students from Years 7, 8, 9, 10 and 11). 

• The Pupil Referral Unit had two Year 10 students take part. 

 

Levels of Musical Experience 

Teachers were asked to describe their own level of musical experience and their students’ level 
of musical experience (relative to their peers).  

Teachers’ Level of Musical Experience 

• 100% of teachers described their own level of musical experience as “High”, with three 
giving details of advanced training at degree level.  

Students’ Level of Musical Experience 

In contrast, the majority of teachers described their students’ musical experience as “low” 
(60%), or “almost none” (20%) relative to others in their age group: 

“A lot of pupils come from a low starting point due to not being able to access  
instruments at home to practice.” 

Only one teacher rated their students’ level of musical experience as “High”. 

 

 
 
 
 

Group Sizes 

Teachers worked with different group sized across the five schools responding to the survey. 
Some schools worked with an entire class for the duration of the project, some schools worked 
with a smaller group of students and ran the project as a club, and some schools started with a 
whole class when the project was introduced and then reduced involvement to a smaller number 
of students who were interested in continuing in more detail. One school worked with a group 
that was made up entirely of year 9s taking GCSE music. 

20.00%

60.00%

20.00%

Responses

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00% 70.00%

How would you describe the general level of musical 
experience of your students (as compared to others their age)?

Very High

High

Moderate

Low

Almost None



 

Finish This . . . Secondary Pilot Evaluation Report 8 

In general, schools found that all the different group sizes worked with in the pilot were 
productive in their particular settings. Teachers valued the flexibility of being able to tailor the 
project in this way. 

Only one setting reported difficulty with their group size, and that was the Pupil Referral Unit 
which worked with only two students. They reported that this became problematic towards the 
end of the project when it became difficult to rehearse with two students. 

Flexibility of group size was valued by teachers and the pilot provided different models of how 
schools and Pupil Referral Units worked with classes or smaller groups 

 

“Enjoyed being able to share this with a whole class.” 
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Findings 

OVERALL IMPRESSION OF FINISH THIS . . . 

 

Teachers’ overall impressions of taking part were positive, with 100% of teachers reporting a 

positive and creative experience for their students. 

“Fun way of introducing new styles to the students. I enjoyed being able to use 
this as an entry point for composing music.”  

“Positive. It is a unique project in terms of what it is asking the students to do, and has high 
expectations of them as musicians which gives them confidence.” 

“The recording workshops were absolutely brilliantly organised and delivered. The students 
were engaged and inspired.” 

“Really high-quality video resources . . . [starting with] an idea that is both inspiring and 
relatable to our students” 

 

Further evidence of teacher’s positive experience of the project is provided by their response 
to questions about whether they would run the project again in their school and whether they 
would recommend the project to others.  

As shown below, 40% of teachers said that they would run the project again in their school 
“without hesitation” while 20% (one school) said they would “Probably” run the project again in 
their school. Thew remaining 40% said that they would “Possibly” run the project again. There 
were no negative responses to this question. 

 

Possibly
40%

Probably
20%

Yes, without 
hesitation

40%

Would you run this project again in your school?
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Teachers were likely to recommend the project to others: in response to the question “Would 
you recommend this project to another school?”, 60% (3 schools) responded “without 
hesitation”; 20% (1 school) responded “probably”; and 20% (1 school) responded “Probably”: 

 

 

 

 
The responses of one school of the five responding to the online survey somewhat skewed the 

results of the survey in this question and others. The school in question started the project 

significantly later than the others and the teacher reported that they did not feel that they had 

time to work through all the lessons and create their composition as they would have liked: 

“Would want more time to record.” 

This school responded “Possibly” to both the questions concerning running the project again and 

recommending the project to others. In light of the impact that a late start had on this school, 

it is recommended that schools be discouraged from trying to take part in Finish This within an 

unrealistically short timeframe or unless running a reduced programme. 

Students’ Experience of Finish This… 

Student focus groups were held at two schools towards the end of the lesson delivery phase of 
the project in November 2021 (before the recording sessions). The students were asked four 
general questions about their experience of the project in terms of (1) enjoyment and what they 
thought were the “best bits” of the project; (2) challenging aspects of the project; (3) areas to 
improve: changes that might make the process easier or more enjoyable; (4) reactions to the 
project being based in opera. 

Possibly, 20%

Probably, 20%
Yes, without 

hesitation, 60%

Would you recommend this project to another school?
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Enjoyment  

Students in the focus groups reported that they enjoyed the concept of starting from an 
unfinished piece and that they related to the story (authority vs individualism) which they found 
interesting and relevant. They liked having a starting point to work from and thought this made 
it easier for them to begin their own compositions. Words that recur in students’ description of 
the project are “fun”, “enjoyable”, “exciting”, “creative” and “unique”. 

Students also commented on the creative freedom the project gave them and reported that they 
enjoyed working collaboratively on creative ideas and performing together.  

  

Challenging Aspects  

The most challenging aspects reported by students were the initial aspects of creating an ongoing 
storyline and sound worlds to represent the Authority and Disruptor roles. However, students 
reported that this became easier as they got further into the project. Students also found 
“putting the parts together” and creating melodies challenging, but this did not diminish their 
enjoyment of the process. 

 

Areas to Improve 

As with the teacher responses, there was variation in the student responses to this question. 
Some students felt they progressed through the project quickly and then found some sections 
repetitive; others found that starting from the initial chord was challenging and requested 
different options to use as a starting point; others said they would have liked to have created 
“more than one song”. All of these comments are consistent with teacher feedback that 
examples of multiple “pathways” through the project would be beneficial so that delivery can 
be tailored to the experience and interests of different groups. 

 

Use of Opera 

Students had a positive reaction to the project being based in opera. While sime said that they 
initially didn’t know what to think (“I was like, ‘What is this!?’”), students then reported that 
they found it exciting and interesting to be working in a style of music that was new to them. “I 
never used opera before. It was interesting and different because before I mostly used Rap and 
R&B. It was a cool challenge.” 

 

Teachers’ Perceptions of Students’ Enjoyment 

Teachers’ perceptions of the aspects which students enjoyed most had to do with freedom of 
creative expression; recognition of their “voice” and ideas; expression; and working with 
professional on their recording.  

Allowing students to learn about theoretical subjects creatively. 

Being able to have a voice and work on the project in groups and then come 
together as a class  

The experience of having a professional recording done. 

Being creative and having their own input in the Music. 
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Most Important Aspects of Project 

The most important aspects of the project from the perspective of teachers were broadly 
consistent with the student focus group feedback:  

• Opportunity for students to compose and explore their creativity 

• Expression of students’ ideas and “things they care about” through music 

• Exposure to new styles of music which sparked their imagination  

• Freedom students had to be creative within a structure: “Having a brief for pupils to 
work from and encouraging pupils to be creative.” 

• Having a strong story/idea as the starting point that the students could identify with. 

Creative Concept of Starting Composition 

The use of the Authority versus Individual story concept was judged to be a particularly 
successful aspect of the creative content which students related to and cared about: 

“Having a strong idea/story behind the piece as a jumping off point. The 
students really identified with the idea of being an outsider fighting for 

freedom. I think if they hadn't connected with the story they wouldn't have 
been so invested.”  

 
Teachers reported that students responded well to the flexibility/open-endedness of the 
starting composition and enjoyed the freedom it allowed them, although less musically 
experienced students struggled with the prospect and concept of starting from the chord which 
ended Under the Same Sky. 

A suggestion from the Focus Group was to give a small range of options as starting points: “Start 
with the chord”; “Start with a rhythmic motif”; “Start from a turning point in the story”, etc. 
in order to provide more accessible starting points for students with different levels of musical 
experience. 
 

Creative Content 

Teachers were asked for their views on different aspects of the creative content of the project: 
the fact that it was based on opera; the importance of the starting piece being newly composed 
with secondary school age students in mind; how it compared to other music projects; and the 
instrumentation. Questions and responses are given below. 

Advantages to the Project Being Based on Opera 

Teachers highlighted several advantages to the project being 
based on opera: 

• Introduction to a new style of music – “allowing opera 
to feel more accessible” 

• Accessibility of using the voice – no instrumental 
experience needed. This was judged to be especially 
important in those schools with children who had 
“low” or “almost no” musical experience 

• Use of a relatable story/idea as a starting point 

 

Being able to use the voice 

made this project really 

accessible for our school. 
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Teachers also commented on how the introduction to the world of opera was exciting and 
different for many of their students, providing them with a chance to experience a genre they 
may have felt was “off limits” to them, and challenging their ideas about what opera is and who 
can be involved with it. 

“It exposed our students to opera, which isn't something they see often.  
It also showed them that they can be part of this type of music without having to sound the 

same as opera [singers].” 

 
 

Comparison to Other Music Projects 

Teachers were asked about points of difference as compared with other music projects, with 
the following themes emerging: 

• Writing from the perspectives of different characters 

• Enabled and validated students’ own creative ideas 

• Creative freedom 

• Use of relatable storyline concept as a “starting off” point 

• Excitement of working with the composer and having her feedback on their ideas 

• Excitement of the professional recording 

• Flexibility and openness of stimulus and use of lesson plans 

• All of the teachers considered the concept of the project to be original and different 
from other projects they had been involved with. 

 
We loved being able to create a piece of music that was true to us as a school yet fit in with 
the other compositions heard from the other schools. It was such a great experience being 

able to work with industry professionals in the recording workshop too. 
 

Response to use of Full Orchestra, Chorus and Soloists 

The starting piece Under the Same Sky by composer Jessie Maryon Davies used full orchestra, 
chorus and soloists. Teachers were asked how this impacted on their class. As can be seen in the 
chart below, teachers rated this as being an exciting aspect of the project, which was also 
beneficial for students. While teachers reported that the large forces were “a little” 
intimidating, they felt that the benefits and excitement of hearing music scored for such large 
forces were significant.  

One teacher felt strongly that the stimulus composition would have “been better with fewer 
instruments and voices” and two teachers agreed with this statement “Moderately”. The other 
two teachers replied “Not at All” to this question. The range of responses regarding the 
possibility of somewhat reduced forces in the stimulus piece is a question that could be 
considered if a choice of different starting pieces are offered in a wider rollout. 

 



 

Finish This . . . Secondary Pilot Evaluation Report 14 

  

 

Schools Creative Responses  

Instruments used by Students in Compositions 

The Secondary school students made use of a more limited range of instruments and voices in 
their compositions in comparison to the Primary School strand, which may be related to the low 
ratings of musical experience teachers reported in their students. While all schools used piano, 
voice and some type of percussion, only two schools used strings, woodwind or brass. 
Interestingly, no schools used digital after-effects or music technology in their compositions. 

Teachers noted that a strength of the project was that proficiency on instruments was not 
required for children to create their compositions and performances.  

 

3.2 1.8 2.4 3.6

Exciting Intimidating Exciting, but would
have been better

with fewer
instruments and

voices

Great for students to
see and hear a range
of instruments and

voices

0

1

2

3

4

5

Jessie Maryon Davies's starting piece used full orchestra, chorus 
and soloists. Please let us know how this impacted on your 
students. You may have a mixed response, which is fine!

1 = Not At All;  2 = A little;  3 = Moderately;  4 = Very;  5 = Extremely 
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Skills Development in Students 

Teachers were asked about the areas in which the project had contributed to musical skills 
development in their students. In addition to “Composition”, “Teamwork” and “Listening Skills” 
were both ranked highly by teachers. 

 

80%

80%

60%

20%

20%

100%

40%

0%

20%

20%

Percussion

Solo voices (e.g., singing a word or line of
text)

Chorus of voices (e.g., singing a word or
line of text)

Vocal sound effects (e.g., beat boxing)

Body percussion (clapping, clicking)

Piano/keyboard

Strings, woodwind or brass (e.g., guitar,
violin, trumpet, flute . . .)

Music Technology/digital after-effects

Other (please state below)

How did you and your students find using
multiple instruments and voices in your…

0% 20% 40% 60% 80% 100%

Please tell us about the range of instruments used in your 
composition.
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Creative Legacy of Project for School 

Teachers were asked whether they felt the project would have an ongoing impact in terms of 
their own creativity in teaching; “I feel motivated to do more creative things with my teaching 
in the future” (Arts Council England wording). 

 

Responses were given using a 10-point scale with 10 being the highest possible rating. 

The average response of 7 shows that most teachers reported being creatively motivated by the 
project and believed this would motivation would continue. 

 

0%

0%

0%

20%

20%

20%

20%

40%

40%

60%

60%

80%

80%

80%

Music Technology

Use of musical symbols and notation

Understanding of writing for voice

Rhythmic understanding

Singing

Instrumental playing

Instrumentation

Planning

Musical Expression

Story-writing

Confidence

Listening skills

Teamwork

Composing

0% 20% 40% 60% 80% 100%

Please tick the areas in which you feel skills were 
developed in your students

7

0 1 2 3 4 5 6 7 8 9 10

I feel motivated to do more creative things with my teaching in the future

Average Response
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Structure and Resources 

The structure and resources were judged by teachers to have been helpful aspects of the 
project, although they did not receive favourable ratings as high as those received by the 
Primary School strand.  

Teachers were asked to rate the structure on a 10-point scale with 10 being the highest possible 
rating in response to the following question: 

 

 

 

Two teachers rated the structure a “6” for this question – the teacher from the PRU, and the 
teacher whose school started the project late. Adaptations to allow for support through different 
pathways of engagement for schools may help to address this.  

 

Teachers were then asked about the flexibility of the structure. In contrast to the Primary Strand 
in which the flexibility was largely judged to be “About right”, the secondary teachers rated the 
structure of their strand as somewhat “Too loose”. This can be considered in the context of 
requests for models of different “pathways” for using the project, and may also result from 
wider variations of ability/experience in secondary settings than in primaries. 

 

 

The most helpful aspects of the structure were judged to be: 

 

• The quality of the lesson plans, tips and video resources 

7.8

0 1 2 3 4 5 6 7 8 9

To what extent did the structure help you to understand and 
progress with the project?

Average Response out of 10

Was the structure too restrictive, too loose or about right? 

 

 

 

 

1 5 10 
Too restrictive About right Too loose  

 

6.2 
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• The well-planned, step-by-step sequence of lessons: “It told us what we could stick to 
in the time frame” 

• Flexibility: the ability to adapt the lessons and “mix them up as you saw fit” which 
allowed some schools to tailor their projects to the student groups and timeframes 
available to them. However, it should be noted that the flexibility was not utilised by all 
teachers. Some felt that they had to “stick to the brief”. Future rollouts should 
emphasise even more how the project can (and should) be adapted to suit particular 
circumstances and needs. 

Particular resources were singled out for praise: 

“[I liked] the section about choosing the notes to make our chord.  
I also liked the pass the mic sections, it made it feel relatable and relaxed.” 

 

Usefulness of Resources 

All of the resources provided were judged by teachers to be very useful, with the concept of the 
story (authority vs individualism) and the Lesson Plans receiving the highest ratings.  

On a scale of 1 to 5, with 5 being the highest, all the resources received a weighted average 
rating of between 4 and 5 (“Extremely Useful” and “Must-Have”). 

 

 

 

4.2

4.2

4.4

4.4

4

Initial CPD session with Jesse Marion Davies

Instructional videos

Lesson plans

Concept of the story in the film (e.g.,
authority and individualism)

Flexibility/open-endedness of the story and
ending chord in the film

0 1 2 3 4 5

Please use the rating scale to tell us how useful you found the 
resources and films in Finish This....

Weighted Average

  

1 = Unhelpful; 2 = Not useful; 3 = Moderately useful; 4 = Extremely Useful; 5 = “Must-Have” 
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While the lesson plans and resources were judged to be of a high-quality, teachers also 
commented on how they adapted their delivery and use to suit the needs of their students: 

I didn't use all the resources, but that was just because I was short on time and 
running it as a club and not in lessons. I thought the lessons were well planned 

and if I had used them all would have led to students having a deeper 
understanding of the composition process.   

 

 

Ease of Delivering Aspects of the Project 

Teachers were asked to tell us, on a scale of 1 to 10 (with 10 being the easiest), how easy or 
difficult they found the following aspects of delivery. The average ratings for each aspect are 
given in the right-hand column. 

 

 

All 
Secondary 
Settings 

PRU Response 
Removed 

Process of devising your own sound worlds  6 6.8 

Delivering the overall lessons  5 5.5 

Facilitating students' experimentation with musical 
improvisation and composing 4.2 

 
4.5 

Preparing for the recordings 5.8 6.3 

Working with your class to bring everything together into your 
final composition  5.2 

 
5.5 

Average across all answers 5.24 5.72 

 

As compared to the Primary Strand, the ease of delivering various aspects of the secondary 
project was judged to be less easy (Primary Strand average rating = 7.3; Secondary Strand 
average rating = 5.24); however, the ratings given by the teacher in the Pupil Referral Unit were 
consistently lower than those given by other teachers and skewed the data somewhat as can be 
seen in the table above. 

With the PRU responses removed, the Secondary Strand average rating for ease of delivery 
increases a half point to 5.72. 

The experience of the Pupil Referral Unit teacher differed in many respects from the other 
secondary settings (while still remaining positive), and is considered in more detail later in this 
report. 

Teachers in the Focus Group and telephone interview were asked for more feedback regarding 
the low rating for “Facilitating students' experimentation with musical improvisation and 
composing”. This is an area which they felt could be improved with the addition of a “planning 
gap” for themselves, an idea which is covered in more detail later in this report. 
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Skills Development in Teachers 

Teachers were asked whether they felt they personally had gained new skills as a result of taking 
part in the project. 

All teachers reported personal skills development in at least one area, and four teachers 
reported skills development in three or more areas. The number of areas in which teachers 
reported skills development is notable, given that all the secondary teachers had high levels of 
musical experience and degree-level training. The chart below provides further detail.  

 

 

 

 

Different Approaches to Lesson Delivery 

Teachers reported through the Focus Group and survey responses that they adapted their use of 
the Lesson Plans and resources to suit the particular needs of their schools, and in particular, 
their individual school timetables. 

While the project was structured as being delivered across 6 weekly lessons, teachers were 
encouraged to adapt the delivery to their needs and in actual practice teachers modified the 
timetable considerably. A benefit of the project for teachers was that the nature of the lesson 
plans and resources meant that they could expand or compress the project as they saw fit. 

60%

40%

60%

20%

20%

40%

80%

60%

20%

Facilitating story-writing sessions

Facilitating creative composition
sessions

Leading Rehearsals

Use of Music Technology

Facilitating improvisation

Building your own confidence

Building young people's confidence

Composing

Understanding of composing for
different voice types
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Please tick the areas in which you feel skills were developed 
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Teachers viewed this as a strength of the project, and feedback from the Focus Group was that 
this flexibility should be highlighted even more strongly in a wider rollout to further schools. It 
was suggested that case study examples could be presented of different ways in which the 
project was delivered by real teachers in different settings.  

At the same time, many teachers valued the step-by-step nature of having a pre-made package 
of lessons that guided them through what can be a challenging area of the curriculum to deliver.     

Some teachers noted that they found the deadline for submitting the final compositions to be 
difficult to meet, largely because of disruption caused by Covid-19.  

If flexibility of delivery is encouraged a rolling timeframe of submission dates will be needed in 
a wider rollout. 

A suggestion from the Focus Group is that clear examples of different delivery “pathways” be 
provided in addition to case study examples of delivery models from schools that have already 
taken part. It was felt that this could be a useful planning tool for schools that are new to the 
project.   

 

AREAS TO IMPROVE 

Teachers were asked “Were there parts of the project that didn’t work well in your setting 
or that were difficult/confusing?” and “What should we focus on improving?” 

Teachers did not report major difficulties with any particular aspects of the project; their 
responses varied by the particular characteristics of their school. The general areas of difficulty 
are summarised below:  

• Mixed-Ability Groups. Difficulty in differentiating to lower ability students (in a mixed-
ability or whole class group)  

• Stylistic Choices. Pupils wanting to “break off and move into their own style” while the 
teacher felt the need to “work back to the brief” in order to create the final piece.  

• Very Small Participant Groups. The Pupil Referral Unit worked with only two students 
throughout the project, although others dipped in and out. They were concerned not to 
have recruited more participants, but acknowledged that this would often be the case 
due to the small numbers of students in their setting. When working with only two 
students, they found some of the tasks difficult to adapt.  

• Fine-tuning According to Need. One school reported that they “would have liked a 
simplified format/process”, while other schools reported adapting the delivery and 
lessons according to their needs.  While most teachers were comfortable making these 
adaptations, some teachers would have liked examples to follow.  

Case-study examples and illustrations of different pathways to try with different year 
groups (including a self-guided option for advanced students) will be useful so teachers 
can choose a model that works for them. 

    

Project Timeframe 

Three out of the five teachers responding reported difficulty in completing the project to 
the timescale and meeting the December deadline for submission of their pieces.  

However, these same teachers felt that the time frame and number of lessons were 
appropriate and should not be lengthened (one student reported that they completed 
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their composition in the first session). Teachers felt that the project itself should not 
contain more than six lessons. However, teachers also felt that with some students, 
additional time could be built in between lessons (or within lessons) to “pockets of time for 
experimentation”. 

Two teachers indicated that the disruptions caused by Covid-19 were largely to blame for 
difficulties in adhering to the project timetable, and the third teacher reported that their 
school had started the project late and felt under time-pressure as a result. 

Teachers noted that the flexibility of the project allowed for it to be delivered in school 
over an extended or compressed period of time depending on the needs of the school; 
however, they also noted that this could be enhanced and illustrated via case studies in a 
further rollout.  

Improvements to the Resources 

Although teachers reported that aspects of the project were sometimes difficult to deliver (e.g. 
the low rating given for “Facilitating students' experimentation with musical improvisation and 
composing”), few suggestions for improvement to the resources were made. 

• A practical suggestion of “bigger text on the slides” was made repeatedly by one teacher. 

• A teacher who had commented on the difficulty of delivering to mixed-ability groups 
requested that the resources by “differentiated” in order to make it easier to match 
content to students’ level of learning and to create customised pathways for project 
delivery. 

• Teachers in the Focus Group and interviews suggested that the flexibility of the project 
could be enhanced through the addition of supplementary videos/resources which 
schools can use on an as-needed basis.  

• One teacher suggested a unit to guide a reflection session at the end of the project. 

• “Start with the chord” – give some options for different things to start from – for some 
students, starting from the story concept was more at their level of learning 

• “Sharing Space” – teacher experience, Q&A board 

• “Tips and Tricks” Grab Bag of 2-3 minute videos 

• Teacher quote “I still use the materials.” 

• Two teachers suggested an additional CPD session at the start or part-way through the 
project to help them to plan how they would tailor and structure the project in their 
school. Further discussion around this topic in the Teacher Focus Group indicated that 
some teachers needed more time between being introduced to the concept of the 
project and its materials and beginning the actual delivery with their students.  

Following the initial introductory CPD, a gap for planning time was suggested, with the 
option of a top-up CPD session either at the start of actual delivery to students or as a 
check-in point part way through the term. 

 

“I initially found it hard to start however once we got in to the project it 
become easier.” 
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Requests for Additional CPD 

Teachers were asked whether they would like additional (optional) CPD sessions to help them 
with delivery specific aspects of the project, and whether they would prefer additional CPD 
sessions be delivered online via pre-recorded videos or in-person. Teachers could choose as many 
additional CPD sessions as they liked, and an “Other” box was provided for teachers to write in 
their own requests. No teachers used the “Other” box. 

All five teachers requested additional CPD in the following topics. One teacher said that they 
did not think any further CPD was needed. 

 

 In-
person 

Online Teachers requesting 
both Online & In-person 

Developing confidence and skills in teaching creative 
music-making lessons 

 
5 2 

 
2 

Creating stories and new worlds through opera 3 3 3 

I do not think any further CPD is needed 2 

 

The two teachers who ticked “I do not think any additional CPD is needed” also selected additional 

CPD workshops they would like to attend, indicating that they misunderstood the question. Three of 
the teachers who requested in-person CPD for particular topics also indicated that they would like 
online CPD in these topics.  

Two teachers requested an additional Introductory or “Check-in” CPD session to help them get started 
with the project and assist them with planning. 

 

Additional Interactive Videos and Resources 

Teachers in the Focus Group and in feedback comments requested some additional (optional) 
resources that would help them to work with students at different levels of ability. As an 
example, one teacher in the online survey requested “more criteria about how to make a 
particular composition tool”. 

A Focus Group teacher requested “Project Delivery Booklets” which would facilitate a check-in 
process to help keep compositions on track. The booklets would provide a framework which 
would allow students to be more independent in their creative work, and could potentially allow 
for self-directed project participation by older students. 

 

PUPIL REFERRAL UNIT EXPERIENCE 
One of the seven settings for the secondary school pilot of Finish This… was a Pupil Referral Unit 

(PRU). In many respects, the PRU’s experience of Finish This… was similar to the mainstream 

secondary schools, but in several notable respects the PRU delivery differed from the 

mainstream settings. 

Due to the nature of students’ time in PRUs, the music teacher could not work with a consistent 

group of students over a half term of lesson delivery. The duration of a student’s time in a PRU 

varies considerably from student to student and is unpredictable. Some students went back and 



 

Finish This . . . Secondary Pilot Evaluation Report 24 

forth from the PRU to their mainstream school; some arrived partway through the project; and 

only two students were available for the full period of the project.  

The small numbers at a PRU at any one time meant that the pool of prospective participants was 

already small. The sporadic nature of students’ time at the Unit further diminished the numbers, 

and Covid19 added more uncertainty and last-minute absences. Within these constraints, the 

music teacher found it difficult to follow the lesson delivery plan and ended up adapting the 

delivery considerably. The small numbers also impacted on the rehearsal and performance of 

the students’ composition: 

“If possible I would have liked a class of students, I would have liked to have 
rehearsal with the whole class and not just 1 and 2 students at a time.” 

 
In conversation with the evaluator post-project, the PRU music teacher said they hadn’t realised 

it was “okay” to adapt the project plan considerably from the start. They felt that a flexible 

approach tailored to a small number of students participating at any one time would work well 

in a PRU. This is similar to the “self-directed” model which mainstream secondary teachers felt 

would benefit some of their older or more experienced students. 

The PRU teacher also reported that both he and his students had preconceptions about what 

constituted “opera”. These perceptions changed somewhat during the project, but even once 

the project was complete the perception of “authentic opera” as needing to incorporate full 

orchestra, multiple soloists and chorus persisted. The teacher was surprised to hear that opera 

can also be a handful of singers and instrumentalists presenting a musical drama. He would have 

valued short, 1-2 minute examples from different opera productions so he and his students could 

see the range of valid options open to them. 

Recording Session at PRUs 
Due to the regular influx of students in and out of the PRU, it was inevitable that many students 

who had been keenly involved could not actually attend on the recording day. This had an 

unfortunate demoralising effect on the students who were not involved in the recording session 

and whose ideas and contributions were not reflected in the final piece.  

The students were excited about the opportunity to work with professionals from English 

National Opera. They had the idea that their musical ideas would be taken and, in the words of 

their teacher, “transformed into something amazing” utilising orchestra and chorus. However, 

much of the material that had been included in their submission to ENO was not used in the final 

recording. Instead, one student who was in attendance at the session performed a rap which 

then constituted the majority of their final piece.  

This was not the outcome they had hoped for and was demoralising for some students who had 

participated. For future rollouts it is important to consider how to work with ideas contributed 

by small groups or individuals. Recording sessions may need to be more agile, perhaps working 

with engineers online over a smaller series of sessions. This group of students in particular was 

drawn to the importance of working with ENO and wanted to feel that their involvement took 

them beyond their usual experience and into new genres.  

• For a Pupil Referral Unit setting, group work is not necessarily the best model. The ability 

for students to work independently is crucial. 

• PRUs in particular would benefit from small clips of a range of opera productions using 
widely different arrays of forces so they have a better understanding of “what opera is”. 
These examples are likely to be beneficial resources for all secondary settings.  
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THE FUTURE 

ENO’s ambition for the Secondary School strand of Finish This… is that it is gradually upscaled 
to become available in an online-only version for up to 100 schools a year nationwide. A full 
version which includes in-person CPD in four geographic priority areas, celebration events in 
each of the four priority areas, and in-person recording sessions and workshops is planned for 40 
schools. 

 

UPSCALING: FINISH THIS… SECONDARY STRAND 

Online Version for 100 Schools  Full Version for 40 Schools  
(10 from each of 4 priority areas)  

• Online Teacher CPD session  

• Resource pack sent to teachers 
which includes new CPD videos on 
how to deliver exercises  

• 5 lesson plans to delivery 

• Tips on how to best record pieces  

• Pieces showcased on ENO website 

• In person CPD in priority area (4 of 
these, one for each location) 

• Resource pack and CPD videos  

• 5 lesson plans to be delivered  

• In person recording session and 
workshop  

• Celebration event (4 of these, one 
for each location) 

 

   

This expansion of scale has implications for logistics and cost which were explored in survey 
questions to teachers and discussed in more detail in the focus group sessions held with teachers 
and with artists. 

 

Starting Piece 
 
The pilot of Finish This . . . used the new commission Under the Same Sky by Jessie Maryon 
Davies which was specifically written for secondary school age students and the overall project 
concept. Teachers were asked two questions relative to the importance of the starting piece 
being a new commission: 

How important is it that the starting point be a newly commissioned work specifically 
tailored for secondary school audiences? 

Teachers felt that it was moderately important that the starting piece be specifically tailored 

for secondary schools, with an average response of 6.8 on a scale of 1 to 10 with 10 being “Very 

important” and 1 being “Not important”. 

Feedback from the Teacher Focus Group indicated that it was important that the storyline 
appeal to secondary audiences and be relevant to them, but not necessarily that a new, 
specifically commission work was required.  
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How important is it that there is a fresh, new music piece to work from each year? 

Teachers thought it was more important that a new piece be used every year, with an average 
response of 7 on a scale of 1 to 10 with 10 being “Very important” and 1 being “Not important”.  

The Focus Group discussion added that a small choice of two or three starting pieces could be a 
useful addition for the future. 
 
 
 

Reflecting Back 

Teachers were asked about the importance of the recording that ENO made of students’ final 
compositions: 
 

Once class compositions were complete, ENO visited schools to record the final 
pieces. To what extent do you think this is an important part of the project? 

 
This was an extremely important aspect for teachers and their students as reflected in the chart 
below. It was rated as “Extremely Important – Integral to the Project” by 100% of the teachers 
who completed the survey. 
 
A teacher highlighted the importance of having the professional composer feedback on the 
students’ composition. This made a powerful impression on her students which was still 
important to them months after the project had ended. 
 
A challenge for ENO is to explore ways in which qualities of professional feedback and interaction 
which were valued by the schools can be maintained in an online-only version made available to 
over 100 secondary schools.  
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Cost 

Teachers were asked to consider how much they would be willing to pay for Finish This . . . if, 
in the future, a cost contribution was required from schools in order to make the project more 
widely available. Two scenarios were presented: 

 

• If ENO were to request that schools contribute to the cost of the project (excluding the 
final recordings), how much per class do you think would be a reasonable school 
contribution?  

• If the overall project was still available free of charge, but the recording sessions at the 
end of the project had a cost attached, how much do you think schools should pay for 
this as an option to mark the end of the project? 

The results are shown in the chart below. All schools in the pilot project indicated that they 
would pay a participation fee for either the project (excluding the final recording) or for the 
final recording as an optional add on to a free project. Schools were fairly evenly split about 
what the fee should be, with 60% saying the recording fee should be under £100 and 60% saying 
that the overall project fee (excluding the recording) should be between £100-£200. 

 
 
 

 
 

Based on this feedback, overall pricing in the region of £200 seems appropriate for the full 
project (including the recording), with fully-funded versions available for schools with high pupil 
premium numbers or in target areas. A low cost online-only version (£50-£75) with an optional 
add on of £150 for the recording element could be considered.  
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Celebration Event 

Schools were asked to respond on a 10-point scale how much they would value “an end-of-
project celebration event with ENO at the Coliseum in London to bring together all 
participating schools” (assuming no Covid-19 restrictions). 

This was a popular option with secondary schools with responses ranging from 7 to the maximum 

response of “10” (Extremely Important), with the average response of 8.8 on the scale. 

 

Virtual Concert  

Recognising that for many schools travelling to the Coliseum for a celebration event would not 
be a practical option, a teacher suggested that a virtual concert showcasing compositions be 
offered for schools unable to attend a live event. 

How much would you an end-of-project celebration event with ENO at the 
Coliseum in London to bring together all participating schools? 

 

 
1                                       10 
Not important           Extremely important 

 

8.8 
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Meeting Project Objectives 

 

The project succeeded in meeting its stated Objectives: 

 

• Students will access authentic, high-quality materials and resources to develop their 
musical listening and making skills, using opera as a starting point.  

• Students will develop skills in musical improvisation and composing and extend and 
develop musical ideas by drawing on a range of musical structures and techniques.  

• Students will engage and respond to an operatic piece of music, changing their 
perceptions of the art form.  

• Students will increase self-confidence and develop skills in order to play and perform 
confidently in an ensemble context. 

• Students will delve into the artistic process, looking at inspiration material for 
compositions, using their artistic decision making to take creative choices to collaborate 
creatively.  

• Teachers will feel empowered to use a creative toolkit of resources provided by ENO in 
the classroom. Increasing their confidence in delivering composition work and the 
opportunity for young people to create the best possible artistic outcome. 

 

 

A further rollout can continue to build upon these objectives while enhancing the flexibility of 
the project. 
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Recommendations 

 

Use illustrations from pilot to highlight the flexibility of Finish This. Case studies, quotations, 
final pieces, photo documentation and short videos from teachers and students involved in the 
pilot can be used to demonstrate the flexibility of the project and how it can be adapted to suit 
different settings. Be clear that the project is designed to be flexible and that adaptation and 
“mixing up” of the resources allows is to be tailored to the needs of different groups.  

Tips on what to expect for new schools. Drawing on the experience of pilot schools, let new 
teachers know what to expect and different planning/delivery pathways that they can consider. 

Provide example “Pathways” of how the project can be delivered in different ways – sample 
roadmaps that can get teachers started in adapting the project to the needs of their particular 
students, whether they are in class groups, small groups or individual participants.  

Provide different “ways in” at the project start (not only “Start from the chord”), and a small 
menu of starting pieces to choose from. Different “ways in” could include starting from a 
rhythmic pattern, starting from the storyline, or starting from a melodic fragment.  

Utilise examples created by students as well as professionals. Examples of finished pieces and 
elements of the creative process that have been created by students will be useful 
supplementary resources. 

Importance of structure. The structure and resources were judged by teachers to be helpful 
aspects, and many of the learning resources were still being used by teachers well after the 
project had ended. To enhance the structure and resources further: 

Build-in teacher planning time which sits outside of the half-term of lesson delivery: 

1. Introductory CPD session 
2. Teacher planning gap of approx. 2-weeks 
3. CPD top-up or check-in (if desired) 
4. Project delivery to students 

Reassurance for teachers – check-in points for those moments when teachers ask themselves 
“Is this okay?” within the project. Offer a midway point at which teachers have the option to 
check-in with a mentor or ENO staff on their ideas and delivery planning. 

Create project pathways that allow for individual participation. In a Pupil Referral Unit 

setting, group work is not necessarily the best model. The ability for students to work 

independently is crucial.This will also be true in many mainstream secondary settings. 

Video Examples: “What Is An Opera?” Pupil Referral Units in particular would benefit from 
small clips of a range of opera productions using widely different arrays of forces so they have 
a better understanding of “what opera is”. These examples are likely to be beneficial resources 
for all secondary settings. 
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Agile, online recording session options. Recording sessions in Pupil Referral Units may need to 
be more agile, perhaps working with engineers online over a smaller series of sessions in order 
to involve students who are not able to be present at an in-person session. 

Create a Sharing Section on the project website for teachers to facilitate the peer-to-peer 
sharing of materials, tips and experience of running the project. 

Create additional resources: 

• A Personal Project Booklet for use by students with sections to hold ideas, a checklist 
of tasks/steps, tips for using a phone to capture and store ideas, and a framework for 
how their composition process may progress: in effect, a Creative Diary. 

• A collection of “unblocking” tips for teachers – ideas to try if they get stuck with their 
creative process. 

• “Tips and Tricks” grab bag of 2-3 minute videos which teachers and students can use to 
help them with the creative process.  

• A Reflection Session for teachers at the end of the project to take stock of 
achievements and begin planning for any subsequent years. 

Allow for and encourage follow-on years within the same school and potentially with groups of 
the same students, by providing example pathways of the how a group of students might progress 
through different years of Finish This… culminating in a largely self-directed learner at Year 10 
or 11. 

Professional feedback and interaction. Explore ways in which qualities of professional feedback 
and interaction which were valued by the schools can be maintained in an online-only version 
made available to over 100 secondary schools.  

Project Fees. Schools have expressed a willingness to pay for the project. Consider a dual pricing 
strategy with low participation fees attached to an online-only version of the project and an 
optional add on for an in-person recording session or celebration event. A participation fee for 
the online-only version in the region of £100 would ascribe value to the project while also 
keeping it within reach of most school budgets.  

Virtual Concert. Consider hosting a virtual concert for those schools that are unable to travel 
to the Coliseum for a live celebration event. 

Education Consultant. The importance of the high-quality structure and lesson plans were 
praised more highly in the Primary Strand than in the Secondary Strand. The use of an education 
consultant in planning and creating these materials had a considerable impact on the success of 
the primary strand project in schools and its popularity with teachers; this may be a 
consideration in further development of the secondary resources. 

 

 

Nancy Gillio-Terry, 2 April 2022 


